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Vision for Westfield

Together we strive to:
Inspire a love for our community through mutual respect, teamwork and the shared belief that
anything is possible

Create a learning culture which recognises potential, celebrates achievement and respects
individuality

Nurture strong relationships in a safe and secure environment, where opinions are valued and
kindness is the core




Intent

At Westfield, we are committed to providing a high standard of education for all children. Our
aim is to enable our pupils to be articulate, curious and inspired whilst having the confidence,
knowledge and ambition to be successful life-long learners. We aim to promote and encourage
a love of learning and the desire to continue to learn. We aim to give our pupils every

opportunity to succeed.

Through this policy, we will promote best practice so that there is a consistently high
standard of teaching and learnlng across Early Years. It will ensure that the children are
provided with bespoke learning experiences that are informed by effective assessment and lead

to high levels of pupll achievement and attitudes, regardless of the barriers they may face.

Overarch’mg Early Years Pr'mciples

At Westfield Primary Community School, our Early Years TP s
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principles guide every aspect of children’s learning and

development. We are committed to providing a nurturing,
safe, and welcoming environment where each child is valued
as an individual. Our approach is open-minded, curiosity-

driven, and imaginative, encouraging children to explore and =% Valued W Gl
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learn through open—ended experlences. We muaintain strong
routines while offering scaffolded support, positive modelling

and language-rich interactions, foster'mg secure

(s -

uity, Equality, and Kindness
Heart of Everything We Do

relationships and a sense of certainty. We partner closely

with parents, promote fairness, inclusivity, and enable
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children to thrive with equity, equality and kindness at the heart of all we do. These principles
ensure that every child feels happy, challenged and supported in their journey of growth,

learning and self—discovery.

Core Teaching Principles

Our Early Years Teaching, Learning and Assessment policy is built upon a set of key principles
in line with the whole school Teaching, Learning and Assessment policy.

We are committed to our mission statement ~ Where children come first’

Together we strive to:

e Inspire a love for our community through mutual respect, teamwork and the

shared belief that anything is possible.

e Create a learning culture, which recognises potential, celebrates achievement and

respects 'Lndividuality.

e Nurture strong relationships in a safe and secure environment, where opinions are

valued and kindness is the core.

We have six virtues that we celebrate, share and nurture. We believe they are integral to
everything we strive to achieve. They are: Confidence, Honesty, Kindness, Resilience, Respect

and Teamwork.

v, =
<= l-E 00é

Confidence Honesty Kindness Resilience Respect Teamwork
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Our Early Years Curriculum

Our curriculum has been designed in line with the whole-school curriculum, to empower

children to be:

cuRRICUW“ INTEN:'
our curricubum empowers us 2

AMBITIOUS

W wi aspire 4o be the best wel

on be

Intent

The Early Years curriculum at Westfield Primary Community School is ambitious, inclusive,
and carefully sequenced to meet the needs of all children, recognising their varied starting
points. Updated in May 2025, it is skills-based and structured around the seven areas of

learning, underpinned by our overarching principles:

e N urturing
e Language-focused
. Open-ended

. Aspirational
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Parents are valued partners in learning and play a central role in supporting children’s
progress. The curriculum is designed from the Early Learning Goals to ensure clear

progression from Nursery to Reception and strong outcomes for all children.
| mplementatio n

The curriculum is organised into progressive termly checkpoints embedded in weekly provision

planning. This approach supports:

° Hig h-quality teaching
. Eﬁective in-the-moment assessment

° Timely intervention to address gaps or misconceptions
A calm and purposeful environment is maintained throug h:

° Strong, secure relationships
e Consistent routines

° Shared lang uage across St(lﬁ Cll’lCl children

Staff confidence and subject knowledge are strengthened through the clear curriculum

structure, enabling consistent and accurate assessment.
Impact
As a result of this curriculum:

e Children make strong progress from their individual starting points
. Learning builds securely over time

e Children demonstrate confidence, engagement, and independence
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o Equity of opportunity is ensured for all children

The curriculum supports positive outcomes across all areas of development. In the Early Years,

we foilow the statutory framework for the Early Years Foundation Stage: EYFS Framework.
What makes Westﬁeld's Early Years curriculum bespoke?

Our curriculum prepares children for lifelong learning through rich and varied experiences
that develop essential knowledge, skills, and understanding. It meets EYFS requirements and

extends iearning both inside and beyond the classroom.
Key features include:

e Across-curricular, thematic approach over a two-year rolling cycle

e Topics explored through three overarching ‘big questions’

e Avoidance of repetition for children attending both Nursery and Reception
e Central focus on language development as the key to attainment

° Flexibility to respond to children’s interests and foster curiosity

This approach ensures all children receive high-quality instruction, nurturing them into

confident, independent learners who are well-equipped for the next stage of their education.
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Provision and Learnlng Environments

In Early Years, we plan collaboratively as a team using the 7 key

areas of development: Communication and Language, Physical

Understanding Communication
Development, Personal, Social and Emotional Development, the ¥iorle Qe
. . . Personal, W Expressive
Literacy, Mathematics, Understanding the World, and Social & Arts

Emotional | & Design

Expressive Arts and Design. Our classroom provision is

organised into these specific areas, making it easy for children to access and engage with each
aspect of their learning. We recognise that these areas often overlap, SO we plan for this by
using skillful questioning to link learning across different areas and deepen children’s

understanding.

The children in Early Years enjoy free flow between their own classroom and the outdoor
environment, allowing them to choose where they learn best. To ensure a safe and uncrowded
space outdoors, we limit the number of children outside at any one time, with staff ratios
always meeting the statutory requirements of 1 qualif'tecl adult to 13 children. Our outdoor
classroom mirrors the indoor provision, with clearly defined areas that support all 7 key Areas
of Development. Children are encouraged to learn outside in all weather conditions, and while
we ask families to provide weather-appropriate clothing, we also supply waterproofs, wellies,

and sun hats for any children who need them.
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The Curiosity Approach

In Early Years, we follow the key principles of The Curiosity
Approach to support independent, engaged, and sustained
learning. This means we use open-ended and natural resources,
such as wooden blocks, shells, fabrics, and real-life objects, to

encourage children to explore, investigate, and experiment in

their own ways. By avoiding stereotypical toys and resources,
this approach helps to close the gender gap, ensuring all children feel equally invited to access

every area of learning without preconceived expectations.

Staff act as facilitators of learning, quiding children through carefully considered interactions
and open-ended questions such as, “What do you notice about these objects.?”or “How could
you solve that problem?” This encourages problem-solving, creativity, critical thinking, and

deep engagement in everyday activities.

A key principle of The Curiosity Approach is the creation of a calm, neutral, and home-like
environment, which is rooted in research showing that young children are highly sensitive to
their surroundings. Overly bright, busy, or overcrowded spaces can lead to sensory overload,
impacting focus, behaviour, and emotional regulation. By using neutral colours, natural
materials, soft furnishings, and thoug htfuiiy organised, uncluttered spaces, we create an
environment where children feel relaxed, safe, and emotionally secure, supporting sustained

concentration and positive iearning behaviours.

This approach also places strong emphasis on mental health and well-being. By bringing the

outdoors in through the use of natural materials, plants, natural light, and real-world objects,
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we create a strong connection to nature that research shows can reduce anxiety, promote

calmness, and support emotional resilience in young children.

The Curiosity Approach draws on research and educational theories including environmental
psychology, the Reggio Emilia approach, and Montessori principles, all of which emphasise the
importance of warm, well-organised, and purposeful environments that respect children as
capable learners. At Westfield, these principles quide us to create nurturing spaces where
children’s ideas, interests, and work are valued and visible, supporting independence, deep

engagement, positive behaviour, and strong emotional well—be'mg alongside eﬁective learning.

Visuals

Within our Early Years, we use visuals extensively to support all children’s learning,
communication, and 'Lndependence. Supporting communication is a key focus, and visual
strategies are used consistently across our learning environments to help children understand,
express themselves, and engage confidently. Every resource basket and area is clearly labelled

to help develop sorting and organisational skills, while also reinforcing vocabulary.

Visual prompts for basic language and for following instructions, such as fold, ” ‘tear, “and

“scrunch”in the workshop, are displayed to support children at the earliest levels of language
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development and those who benefit from additional communication support. These visuals
help reduce lanquage barriers, promote understanding, and support children to communicate

their needs, choices, and ideas effectively.

Word mats reflecting the current topic and learning are always available in each area o
9 P 9 Y
provision, ensuring that children have continuous access to key vocabulary throughout the
day. This consistent use of visuals supports inclusive practice, promotes communication and
Y PP P P
language development, and enables all children to participate fully and independently in their

learnlng.

M etacognition

In Early Years, we introduce metacognition by encouraging children to think about their own
learning processes. This involves modelling and using simple language to help children reflect
on what they are doing, how they approach a task, and what they might try next. For example,
staff might ask, “What do you think will happen if you try it this way?" or “How could you
make your model even better?” These reflective conversations help children become more
aware of their thinking, develop problem-solving skills, and build confidence in making

choices.

SEND in Early Years

At Westfield Primary Community School, we are committed to fostering an inclusive,
nurturing, and positive environment in which every child can flourish from their earliest years.
Supporting children with Special Educational Needs and Disabilities (SEND) is central to our

ethos. By developlng a continuous and holistic understandlng of each child’s individual
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strengths, interests, and needs, we ensure they are supported to thrive and engage fully in all

aspects of school life.

Early identification and timely support are key. We work closely with families and a range of
external professionals to build a comprehensive picture of every child, including their
developmental, social, emotional, and learning needs. This collaborative approach enables us
to set meaningful, personalised targets that are reqularly reviewed to ensure sustained

progress.

High-quality ‘Wave One’ teaching underpins provision for all children and, particularly in the
Early Years, is rooted in play-based, experiential learning and positive relationships. This is
complemented, where appropriate, by targeted small-group support and individual
interventions to meet specific needs and promote independence and confidence. Staff are
supported through ongoing professional development and are able to access quidance from the
Children’s Champions and the SENCo to ensure consistent, effective practice across all

phases.

Phonics

At Westfield, we follow the Little Wandle Letters and Sounds Revised

phonics programme to ensure consistency and high-quality phonics ( s )
LETTERS AND,
teaching across the Early Years. In Nursery, children focus on Phase 1 . SOUNDS /

of Little Wandle, which develops their listening skills, awareness of
sounds, and early oral blending through fun, interactive activities. As children move into
Reception, they progress through Phases 2 to 4, where they learn to recognise letter sounds,

blend and segment words, and build up their reading and writing skills. This structured and
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systematic approach provides a strong foundation for early literacy. All staff complete Little
Wandle training and CPD when they join the school, and key Little Wandle CPD videos are
revisited regularly during phase meetings to ensure consistent, high-quality phonics teaching

across the team.

All children must receive at least 20 minutes of taught phonics each day. This can be delivered
as one full 20-minute session or broken up into shorter sessions throughout the day to best
suit the needs of the class. At the start of the year, we introduce phonics in shorter, more
manageable stints, gradually building up to the full 20 minutes as children become more
settled and focused. This approach helps prepare them for the transition into Year 1, where

sustained phonics sessions are part of the ciaiiy routine.

Guided reading sessions are a key principle of Little Wandle, taking place in small groups
where children read carefully matched decodable books. These sessions focus on developing

fluency, comprehension, and confidence, with adults providing targeted support and feedback.

Handwriting is taught in line with the Little Wandle programme, ensuring children learn
correct letter formation alongside their phonics, heiping to build strong writing habits from the
start. Assessment is ongoing and rigorous, with regular review sessions and assessments built
into the programme. This enables staff to quickiy icientify children who need extra support,
ensuring every child makes strong progress in their phonics and reading journey.

For more information about Little Wandle, please visit: https://www.littiewandle.org.uk/
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Writing

In Early Years, we use and adapt the principles of Drawing Club to make

DRAWING

writing exciting and accessible for all children. Through Drawing Club, we t\_ub
®

encourage children to express their ideas by comblning draw'mg and

storytelling, which helps the children develop language, vocabulary, and

creativity. We also give children opportunities to write about their own experiences, ensuring
that our approach is meaningful and relevant to their lives. By blending these strategies
together, we create a supportive environment that nurtures confident and enthusiastic young

writers.

Here is our step-by-step guide on supporting children to write:

1. Prepare the Writing Environment:
e Ensure that writing resources (pencils, paper, word mats, phonics charts, etc.) are
readily available and accessible.
2. Introduce the Writing Task:
e Share the learning objective or purpose for writing (e.q., retelling a story, writing a list,
labelling a picture).
3. Modelling:
e Model an example, thinking aloud to show your thought process (e.qg., “l want to write
‘cat’. | can sound it out: c-a-t.").

4. Oral Rehearsal:

e Encourage children to say their sentence aloud before writing.
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. Support them to count the words in the sentence using their fingers.
e Repeat the sentence together to build confidence and memuory.

5. Segmenting and Phonics Support:
e Prompt children to use their phonics knowledge to segment words into sounds (e.g.,
“Let’s stretch out the word ‘dog’ - d-0-g.").
* Refer to the Little Wandle phonics chart for sound support.

o Help children identify tricky words or high-frequency words that they know by sight.

6. Wr'tting a Sentence

° Encourage children to write one word at a time, saying each word as they write.
e Remind children to use finger spaces between words and a full stop at the end.

° Support correct letter formation and pencil 9rip.
7. Review and Celebrate

e Read the word/sentence back together, pointing to each grapheme as you go.

e Praise effort and progress, highlighting what the child did well (e.g. “You remembered
your finger spaces!”).

e Offer gentle support for improvements, such as adding a missing sound or correcting

letter formation.

8. Extend and Reflect

e |fappropriate, encourage children to add another sentence or a descriptive word.
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o Ask questions about their writing to help them extend their ideas (e.g. “What happens

next?” or “Can you tell me more about your picture?").
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Marking

We mark writing using 3 Stars and a Wish to give clear, positive and supportive feedback to
children. Adults must mark work while giving verbal feedback (VF), so children understand
what they have done well and how they can improve. Three stars are used to highlight “#ickled
pink”successes, such as letter formation, finger spaces, and correct use of tricky words. A wish
is circled in green for growth at the top of the page to show the next step for improvement.
Adults also circle whether the work was adult-supported or independent and add their initials.
When verbal feedback has been given, VF is written at the bottom of the page to show that the

feeclback I’IQS been shared Cll’l.d. understood.

erting in Provision

We ensure that writing opportunities are embedded throug hout all areas of provision in the

Early Years. Children are encouraged to draw and label their models in the construction area,
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write what they plan to make at the playdough table, and record their ideas or stories in the
role-play and creative zones. By providing meaningful reasons to write in every area, we help

children develop their early writing skills in a purposeful and engaging way.

Maths

In Early Years, we follow the National Centre for Excellence in the Teaching of Mathematics

(NCETM) approach alongside the White Rose Maths programme.

The NCETM provides a research-based framework and
hig h—qu.ality resources to support eﬁective maths teaching
in Early Years. The framework is based around

Numberblocks, helping children develop a strong

understanding of mathematical concepts and building firm

foundations through practical activities, talk, and exploration.

We implement the Mastering Number programme from the NCETM, which is delivered
through four focused sessions each week. These sessions are designed to develop children'’s
fluency, confidence, and flexibility with number, particularly their understanding of number
composition, subitising, and number relationships. By revisiting and reinforcing these key
concepts reqularly, children are able to build secure number sense, preparing them for future
mathematical learning and problem-solving. The Mastering Number programme gives
children a strong foundation in early maths, preparing them for Year 1. As they move into Key

Stage 1, they continue the programme to deepen their fluency and reasoning skills.
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White Rose Maths is a structured scheme that breaks down
mathematical concepts into small, manageable steps. It offers clear

progression and practical activities, supporting children’s understanding

from Early Years onwards. Using White Rose alongside NCETM helps

ensure consistency across year groups and smooths the transition into Year 1.

Within Nursery, learning is carefully sequenced using the White Rose Maths Foundation
Guidance. The small steps approach enables children to develop a secure and deepened
understanding of mathematical concepts. To further enhance the quality of our mathematical
provision, we use the NCETM progression maps to enrich learning opportunities and support
meaningful adult-child interactions. This approach nurtures early mastery skills and ensures
continuity with the whole-school maths approach, preparing children for a smooth transition

into Reception.

Mathematical Language

We recognise that using mathematical language in our Early Years classrooms is vital for
developing early numeracy skills and building children's confidence with mathematical
concepts. We embed this language continuously across all areas of provision by discussing
days of the week, identifying colours and shapes in the environment, exploring height and
length during play, and talking about capacity in the water and sand areas. We use
sequencing language during daily routines and count together when lining up or completing

the register. These relentless routines ensure that children are constantly exposed to
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mathematical vocabulary in meaningful contexts, helping them to make connections, develop

reasoning skills, and lay strong founclations for future learning.

Maths in Provision

Embedding maths across all areas of provision ensures that the children encounter
mathematical concepts in meaningful, hands-on ways throug hout their clay. By integrating
maths into different learning environments, both indoors and outdoors, the children naturally
develop problem-solving, reasoning, and numeracy skills. We use natural loose parts, such as
pebbles, sticks, pinecones, and shells, to encourage exploration of counting, sorting, making
patterns, measuring, and comparing. This approach allows children to make mathematical
connections through play and investigation, fostering curiosity and a deeper understanding of

mathematical ideas in real-world contexts.

Supporting Children in Play

Modelling

Adult modelling plays a crucial role in Early Years education, as young children learn
significantly through observing and imitating the behaviours, lanquage, and attitudes of the
adults around them. Staff model language, problem-solving, social interactions, and key
learning behaviours such as perseverance and curiosity. By narrating their thinking during a
task e.g. “I'm not sure how to build this tower, but I'll try using a bigger block at the bottom”,
adults demonstrate how to approach challenges and develop resilience. Modelling also

supports lang uage development by introducing new vocabulary in meaningful contexts and
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encouraging rich communication. Staff set the tone for positive relationships and respectful
behaviour by consistently demonstrating kindness, patience, and active listening. Through
purposeful and thoughtful modelling, practitioners help children internalise important skills

and values that form the foundation for lifelong learning.
Scaffolding

Scaffolding is an essential strategy in the Early Years, where adults provide just enough
support to help children achieve tasks they can't yet do independently. It builds on what the
child already knows, guiding them through new learning step by step. For example, if a child s
retelling a story, an adult might model the beginning and then prompt with questions like,
“What happened next?” using pictures or props to support recall. As the child grows in
confidence, the support is gradually reduced, helping them become more independent and
resilient learners.

Questioning

Using different levels of questioning in Early Years is essential for promoting thinking,
language development, and deeper learning. Open-ended questions, such as “What do you
think will happen next?” or “How did you do that?”, encourage children to express their ideas,
make predictions, and explain their reasoning. These types of questions stimulate curiosity and
creativity, helping children to explore their thoughts. Closed questions like “What colour is
this?” or “Is this bigger or smaller?” are also useful for checking specific understanding or
recalling factual information. We use a balance of both adapting our questions to suit the
child’s stage of development and the context of the learning. Higher-order questioning, which
involves analysing, evaluating, and problem-solving, helps extend more able learners and

supports critical thinking. By carefully choosing the level and type of questions they ask, adults
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can scaffold learning, challenge children’s thinking, and support language-rich interactions

that drive development across all areas.

Behaviours for Learning

At Westfield, we promote positive behaviours for learning in our Early Years by following the
same consistent behaviour policy used throughout the school, underpinned by our core values

of being 'ready, respectful and safe.’

We explicitly teach children to be respectful when someone else is talking, using strategies
such as 1, 2, 3, eyes on me,, 'listening ears, modelling how to sit quietly on the carpet, how to
interact with one another, 'mclucl'mg visitors. Recog nising that some children fincl it cliﬁicult to
sit still and listen at the same time, we keep carpet sessions short and gradually build up their
duration over the year. For children who need additional support with listening and focus, we
provide tailored interventions, workstations, wobble cushions, fidgets, movement breaks, and

sensory circuits.

We also encourage respect for our resources and environment by modelling a tidy and well-
cared-for space, helping children understand the importance of looking after shared areas.
Through these approaches, and by applying our behaviour policy consistently, we create an

inclusive and supportive environment.

Relentless Routines

Relentless routines are vital in Early Years as they provide children with a sense of security,
consistency, and structure. When routines are predictable and consistently followed, children

know what to expect, which helps reduce anxiety and supports positive behaviour. These
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routines also promote independence as children become confldent in managing cla'Lly tasks and
transitions, and the consistency lays a strong foundation for learning, emotional regulation,

and social development.

Visual Timetables

To support the importance of relentless routines, we follow the same structure at the same
time each day to help the children feel safe and confident in knowing what to expect. We use a
visual timetable to clearly show the sequence of the day, which supports all children, especially
those who may find transitions more challenging. If there are any changes to the usual
routine, they are reflected on the visual timetable to prepare the children and help them
manage the change calmly and confidently. The visual timetable should be shown on the
interactive whiteboard in every Early Years classroom, making it easy for all children and staff

to see and follow throug hout the clay. Below is an example of how it appears:

) 2+3=5

F 0 3 e $2 LFE ARy HO)
HINERRS Wosh B o2 A
Morning register  wake up phonics indoors outside tidy maths wash hands  lunch time

wiggle

s

i T A N B o

Afternoon  register hondwriting  indoors snack outside tidy brush teeth  story time home time

Each class follows the same morning routine for consistency to help children transition into
school calmly. It also ensures all staff know the routines across the phase, making it easier to

support or swap into dlﬁerent classrooms when needed.
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The morning routine is as follows:

Self-registration: Children find their names and check in with how they are feeling
(emotional check-in).

Morning fine motor activity: Children complete a simple fine motor task set out for
them supported by the teaching assistant.

Lunch choice: Using the visual prompts on the board, children select what they would
like for lunch, ready to tell the adult during registration.

Days of the week and the weather: Together, the class discusses the days of the week
by clapping and saying the names, followed by a discussion about the weather of the
day.

Visual timetable review: The class goes through the visual timetable together, so
everyone knows what to expect for the day.

Woake up wiggle: Everyone takes part in a short movement activity using listening
songs, focusing on developing gross motor and listening skills.

Phonics: The class takes part in their daily phonics session.

Explanation of learning intentions: The teacher explains what the learning intention is

in each area of provision whilst modelling and demonstrating the activities.
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The following is dlsplayed on the interactive board whilst children transition into

SChOOI.:
How do you fel today? B
Monday Morning  job
7 N\ ( i é 2
1. Excited 2. Happy 3. Tired L. Sad 5. Angry
oY
Chicken nuggets Veggie burger Jacket potato Cheese panini
Assessment

Types of Assessment

Assessment in Early Years is a vital process that helps us understand each child's

developmental progress, strengths, and areas for support and is rooted in ongoing observation

of children within their natural play and learning environments. Daily observations 'Lnform
responsive provision and learning activities that are carefully planned to meet children’s
individual needs and interests. In addition to this ongo'mg assessment, children’s learning is
formally assessed termly, and staff moderate judgements using end-of-term checkpoints to

ensure consistency, accuracy and a shared understandlng of expectations across the team.

This continuous cycle of observation, assessment and planning ensures that the environment

and experiences offered are purposeful, targeted and inclusive, providing the right support for

the right children at the right time. Effective Early Years assessment is holistic and continuous,

enabling staff to build a secure picture of each child’s development over time.
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M aking Accurate Judgements

In making our professional judgements, we are guided by key frameworks such as
Development Matters and Birth to 5 Matters. These documents provide a broad and flexible
set of quidelines that support us in understanding typical developmental pathways and
recognising when children may need additional support or challenge. While not used as
checklists, they help us reflect on what we know about each child and make informed decisions
about their learning and development. By using these frameworks alongside our observations
and knowledge of the individual child, we ensure our assessments are grounded in evidence

and aligned with best practice.
Pupil Progress, Moderation and Data Gap Analysis

Data gap analysis in the Early Years is a valuable tool that helps practitioners identify patterns
and areas where individual children or groups may not be making expected progress. By
analysing assessment data reqularly, we can spot gaps in learning and consider factors that
may be contributing to these gaps. To ensure a shared understanding and consistent
approach, we hold half-termly pupil progress meetings with the whole Early Years team. These
meetings allow us to review assessment outcomes collaboratively, identify target children, and
agree on clear intentions for the following term. They also help to set specific priorities for both
the phase as a whole and individual classes, ensuring that all staff are aligned in their focus
and support strategies. This collaborative approach enables targeted planning, timely

interventions, and a more cohesive learning experience for all children.
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Baseline

Establishing a baseline assessment when children join Reception is a crucial step in
understanding their starting points and ensuring they receive the support they need to thrive.
Following guidance from the Department for Education (DfE), the Reception Baseline
Assessment (RBA) provides a snapshot of each child’s early literacy, communication, and
mathematical skills within the first six weeks of starting school. This statutory assessment is
not used to label or track individual progress but instead forms part of the national measure of
school effectiveness by establishing a starting point for measuring the progress children make
by the end of Key Stage 2. |mportantiy, alongside the RBA, practitioners also carry out their
own observations and assessments to build a holistic picture of each child. This comprehensive
baseline heips inform tailored pianning, eariy interventions, and the creation of a supportive

learning environment that meets each child’s unique needs.

Transition

Transition in Early Years is a critical period that lays the foundation for future learning and
emotional weii-being. This phase involves significant changes, inciuding adapting to new
routines, environments, and social interactions. A smooth transition helps children feel secure,
confident, and ready to engage with iearning. It supports the deveiopment of positive attitudes
towards school and fosters relationships with teachers and peers. When managed effectively,
early transitions can reduce anxiety, promote resilience, and set the stage for academic

success and personal growth throughout a child's educational journey.

Show Rounds
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We begin the transition process before the children have been assigned a place with us by
offering show rounds as we believe it's important for families to get a true sense of our setting.
The visits provide an opportunity to explore the environment, meet the team, and see how we
work with the children. They also give parents the chance to ask any questions, helping them
feel confident and well-informed before making their decision. VWe want every family to feel

certain that our setting is the rig ht f'Lt for their child.

Working With Other Sett'mgs

Once children have been allocated a place at Westfield, we begin to visit the children’s current
settings. During these visits, we have detailed conversations with the children's current
practitioners to gain a thorough understanding of each child’s individual needs, development,
and routines. Spending time with the children in an environment where they feel secure allows
us to begin building positive relationships through play. These early connections help us to get
to know each child personally, including their interests and preferences. This insight enables
us to thoug htfully plan our provision, ensuring famillar and engaging resources are in place
when they arrive. By maintaining regular contact with both the settings and the children, we
work consistently to ensure a smooth, supportive, and well-preparecl transition through to

September.
Stay and Play Sessions

We invite all new families to attend a Stay and Play session before their child starts with us.
The session offers children the chance to explore all of our Early Years classrooms and our

outdoor classroom, while playing alongside the peers they'll be joining Westfield with. Families
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have the opportunity to meet the team and connect with other new-to-school parents. The aim
is to provide reassurance and help both children and parents feel comfortable and confident
about the transition. Each family receives a welcome pack inclucling a 9uide to Early Years at

Westfield and helpful resources to support parents in getting their child school-ready.

As part of our transition process, each child receives a personalised welcome letter from their
new teacher. We upload welcome videos and photos onto our website so families can revisit
them at home, helping children to become familiar with the setting and staff at their own pace.
For children who may benefit from additional support, we create tailored social stories to help
them understand what to expect and feel more secure about the changes ahead. These
resources work together to provide reassurance, promote familiarity, and ensure every child

eels supported as they prepare to start their journey with us.
PP Y Prep J Y
Welcome Workshops

Once the children have settled into school, we invite parents and carers in during Autumn 1
for our Welcome Workshops. The sessions provide an opportunity for families to meet our
Family Learning Coordinator and gain practical ideas on how to support their child’s learning
at home. Parents are also welcomed into the classrooms to share a story with their child,
giving them a chance to see how well their child has settled and to experience the learning
environment firsthand. The workshops help strengthen the home-school partnership and

reassure families that their children are happy, confident, and safe.
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Working with Families

We value strong partnerships with our families and prioritise open, regular communication.
We keep parents informed and involved through Marvellous Me updates, communication
books, and have two parents evenings each year. We also offer Family Learning sessions so
families can engage directly in their child’s development. If parents ever need support, we invite
them in for informal chats and are always available to work together to find solutions. In

addition, our Children's Champions are on hand to provide extra support for families.

We also work closely with families to support children’s learning at home. Each week, we send
home phonics activities to reinforce the sounds and skills the children have learnt that week,
along with early language development tasks linked to our current topic. These home learning

activities are clesigned to be fun, practical, and easy for families to do together.

Early Language Development

At Westfield, we understand the pivotal role early language development plays in a child's
educational journey. To address lanquage delays and bridge the attainment gap, we have
established a comprehensive strategy that integrates evidence-based practices and engaging
learning activities. Our policy outlines our strategies and initiatives to support lanquage

development, address lang uage delays, and close the attainment gap.
The Language Hub

In Early Years, we have a language hub that is a dedicated space designed to support children
with language development needs, led by our specialist teaching assistant, Emma Green.

Emma assesses children’s language skills and delivers targeted interventions, providing one-
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to-one support for those with speclflc speech and language targets set by external therapists.
She also collaborates closely with class teachers to integrate effective lang uage strategies into
everyday teaching, ensuring a consistent and supportive approach to language development

throug hout the school.

WellComm

WellComm is a speech and lanquage toolkit designed to help schools and early years settings
quickly identify children who may have difficulties with speech, language, and communication
skills. It provides a structured approach to screening and intervention, allowing staff to spot

potential language gaps early and put in place targeted support.

All of our Early Years children undergo the WellComm screening upon starting school to
identify any language gaps early on. The results from these screenings are used to develop
personalised intervention plans tailored to each child’s speclflc needs, ensuring a data-driven
approach. Interventions focus on play-based activities that are both engaging and
developmentally approprlate. Regular assessments are conducted to monitor each child’s
progress and 'Lnform any necessary adjustments to their intervention. Teachers address
common lang uage gaps by embedding WellComm strategies into first wave teaching within

the classroom, using targeted discussions and specific learning activities to support all pupils.

For more information about WellComm, please visit:

https://www.ra[seyo rk.co.uk/wo rkforce/wellco mm

Elklan

Elklan strategies are embedded throughout everyday classroom activities to enhance pupils’
communication skills. All staff receive regular training in ELKLAN methods, ensuring
consistent and effective language support across the school. Teachers use techniques such as
modelling correct language and expanding on children’s speech to improve vocabulary and

sentence structure. Elklan vocabulary stars are displayed in each area of provision,
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https://www.raiseyork.co.uk/workforce/wellcomm

highlighting key words linked to the learning and activities within that
space. These visual prompts support children to hear, see, and use new
vocabulary in context, encouraging purposeful talk and reinforcing

language throug hout the learn'mg environment.
Music Therapy

Music therapy plays a slgnificant role in lang uage development at

Westfield Primary Community School by focusing on improving children’s auditory processing
skills, which are essential for lanquage acquisition. Through engaging activities such as
singing, playing instruments, and movement, children are encouraged to express themselves
and build confidence in their communication. Reqular music therapy sessions provide
structured opportunities for language practice, while music activities are also integrated into
other areas of the curriculum to reinforce language skills holistically. Additionally, music
therapy is introduced through flrst—wave teaching in the classroom, ensuring that all children

benefit from musical experiences as part of their everyday learning.

Weekend Adventures

Each Early Years class has a soft owl mascot named Westie, who goes home with a different
child every weekend. Children contribute to a class scrapbook by writing about their time with
Westie, drawing pictures, and adding photographs. This not only promotes narrative skills and
group discussion but also encourages peer engagement, as the scrapbook serves as a catalyst

for lang uage—rich conversations and collaborative sharing within the classroom.
Word Families

To support vocabulary building, ‘word families’ are introduced to help children learn new
words in thematic clusters, deepening their understanding of language patterns. To further
reinforce language development, both word families and the ‘Conversation of the Week’
prompts are sent home, encouraging famllies to engage in conversations and explore new

vocabulary together.
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