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Vision for Westfield 

 

Together we strive to: 

Inspire a love for our community through mutual respect, teamwork and the shared belief that 

anything is possible 

Create a learning culture which recognises potential, celebrates achievement and respects 

individuality 

Nurture strong relationships in a safe and secure environment, where opinions are valued and 

kindness is the core 
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Teaching, Learning and Assessment Policy  

Intent 

At Westfield, we are committed to providing a high standard of education for all children. 

Our aim is to enable our pupils to be articulate, curious and inspired whilst having the 

confidence, knowledge and ambition to be successful life-long learners. We aim to 

promote and encourage a love of learning and the desire to continue to learn. We aim 

to give our pupils every opportunity to succeed.  

 

Through this policy, we will promote best practice so that there is a consistently high 

standard of teaching and learning in all classes. It will ensure that the children are 

provided with bespoke learning experiences that are informed by effective assessment 

and lead to high levels of pupil achievement and attitudes regardless of the barriers they 

may face.  

 

Core Teaching Principles 

Our Teaching, Learning and Assessment policy is built upon a set of key principles. We 

are committed to our mission statement – ‘Where children come first’  

 

Together we strive to: 

● Inspire a love for our community through mutual respect, teamwork and the 

shared belief that anything is possible. 

● Create a learning culture, which recognises potential, celebrates achievement and 

respects individuality. 

● Nurture strong relationships in a safe and secure environment, where opinions are 

valued and kindness is the core. 

 

We have six virtues that we celebrate, share and nurture. We believe they are integral to 

everything we strive to achieve. They are: Confidence, Honesty, Kindness, Resilience, 

Respect and Teamwork. 
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Working with others  

At Westfield Primary Community School, we recognise that learning is everyone’s 

responsibility. We pride ourselves on supporting the community and having a mutual 

buy in to work towards what is best for our children.  

 

Our school community work towards the school’s aims by: 

● Esteeming children as individuals and respecting their rights, values and beliefs.  

● Fostering and promoting good relationships and a sense of belonging to the 

school community.  

● Providing a well ordered environment in which all are fully aware of the 

behavioural expectations.  

● Encouraging, praising and positively reinforcing good relationships, behaviours 

and work.   

 

Teachers will endeavour to: 

● Recognise where our language gap is our attainment gap.  

● Have ambition and belief for all children. 

● Recognise everyone – including themselves - as learners. 
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● Ensure that learning is progressive and continuous.  

● Adapt teaching and the curriculum to be fully inclusive for all of our pupils. 

● Ensure children know what to do and why the learning is taking place.  

● Use assessment to plan next steps in learning.  

● Work collaboratively with support staff. 

● Reflect on their own practice.  

● Be professionally curious.  

 

We actively encourage parents to support their child’s learning by:   

● Ensuring children are on time and ready for learning each day.  

● Support learning, where possible, either at home or in school.   

● Work collaboratively with the school to support the needs of the children.  

 

Pupils are expected to support the school’s aims by:  

● Following the school’s expectations of being ready, respectful and safe.  

● Demonstrate the school virtues of confidence, honesty, kindness, resilience, 

respect and teamwork. 

● Being happy, safe and comfortable in their school environment.  

● Attending school regularly. 

● Engaging positively in their learning.  
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Our Curriculum 

Curriculum intent 

 

Our curriculum has been designed to empower children to be: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In Reception, we follow the statutory framework for the Early Years Foundation Stage: 

(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachm

ent_data/file/974907/EYFS_framework_-_March_2021.pdf)  

 

In Key Stage 1 and 2 (Years 1 to 6), we teach the National Curriculum in England: 

(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachm

ent_data/file/425601/PRIMARY_national_curriculum.pdf)  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
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What makes Westfield’s curriculum bespoke? 

Our curriculum is driven by the need to prepare our children for lifelong learning.  At 

Westfield Primary Community School, we offer a rich and vibrant curriculum, which is 

ambitious for all learners. We develop children’s essential knowledge, skills and 

understanding that are the building blocks for later life.  Our curriculum encompasses 

the formal requirements of the EYFS and National Curriculum and goes beyond the 

experiences of the classroom to ensure that our children are exposed to the richest and 

most varied opportunities that we can provide.  

 

We follow a cross-curricular/thematic approach to learning over a two-year cycle where 

some subjects are taught through a ‘big question’ (Reading, English, Geography, History, 

Design and Technology), and some are covered as discrete subjects (RE, Computing, 

Maths, Forest Schools, Performing Arts, MfL, PE). Although this thematic approach gives 

meaning and context to learning, we secure and protect the integrity and discipline of 

individual subjects.  Each subject has been planned and developed as a whole-school 

team to ensure key knowledge and skills are progressive as the children move through 

school. From the outset, our language gap is our attainment gap and this remains a key 

focus within our curriculum planning. Similarly, we have enhanced our school curriculum 

to provide additional opportunities to develop talk through our Oracy Projects, 

Performing Arts lessons and performance spaces around school.  

 

We know that our children need knowledge and skills but to also have positive attitudes 

and role models who will inspire ambition for later life. Experiential learning, not just 

activities, are key to engaging all our children and experiences not only develop interest 

and enjoyment, but also provide the context and vocabulary, which underpin successful 

learning. We do not follow a scheme of work but make the learning bespoke to the 

needs of our children. 

 

Many of our children have limited life experiences and it is important that we do not 

make assumptions of presumed prior knowledge. Our wave one teaching ensures that 

key skills and knowledge are embedded and that limited life experiences do not limit a 

child’s progress at Westfield.  
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It is important for our children to make the connections between their learning and their 

own local environment. We are so lucky to work within the city of York and we endeavour 

to find local links within our learning topics, where possible alongside a planned Forest 

School programme within school.  

 

Regular phase meetings are used to discuss various aspects of the curriculum and 

consistency of approaches and standards. We plan and review collaboratively as a phase 

to ensure that half-term plans are skills-driven and knowledge-based. We ensure the 

children know what and why they are learning. 

 

Children with Special Educational Needs and Disabilities (SEND) 

We take a proactive approach to creating an inclusive, positive and supportive 

environment for all children. Supporting children with SEND forms an integral part of 

this approach and is not an ‘add on’. By building an ongoing, holistic understanding of 

children with SEND and their needs, we enable them to thrive and be included in all that 

Westfield has to offer. We work closely with families and external agencies to help build 

a picture of the needs of the children with SEND. We set personal targets for children 

with SEND that are reviewed regularly. We use small groups and one to one 

interventions to supplement our quality wave one provision, where needed.  

 

Making connections 

At Westfield Primary Community School, we present a big question each half-term for 

children to work towards. We believe in the importance of children to understand how 

ideas are connected; that specific ideas form part of a bigger picture and that we arrange 

concepts in categories. This enables us to compare and contrast related ideas to deepen 

children’s understanding. For example, some teachers use our ‘making connections’ 

board in class to extend children’s understanding of wider-world issues. 
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Learning environments 

Teachers are responsible for providing a 

supportive, sensory-appropriate and 

caring learning environment in which all 

children are helped to reach their 

potential. Displays are changed regularly 

to ensure that the classroom reflects the 

learning studied by the children. All 

classrooms have meaningful working walls 

relating to literacy and numeracy that 

scaffolds and celebrates success. At Westfield, we believe that children learn best in an 

environment that is happy, safe and secure.  

 

The following principles are guided by the most-recent EEF research 

(https://educationendowmentfoundation.org.uk/), Teaching WALKTHRUs research and 

other sources of credible research. All staff are expected to use these instructional 

coaching manuals to improve their practice.   
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Explaining and modelling  

Effective teaching is understanding the 

process of enabling students to develop 

their knowledge and understanding of 

concepts and processes and the ability to 

apply their learning to a range of situations. 

At Westfield Primary Community School, 

our children learn more successfully from 

studying a series of completed worked examples of problems or tasks than they do if 

asked to problem-solve independently. We follow a metacognitive approach to support 

our children with this.  

 

Metacognitive talk: Narrate the thinking  

 

 

 

 

Successful students have good metacognitive 

abilities. They are able to plan, monitor and 

evaluate their progress through a task; think 

strategically about how to problem solve and 

share their thoughts throughout the process. At 

Westfield Primary Community School, we use 

‘Strengths, Struggles and Strategies’ to help 

narrate the metacognitive process. An example 

of how we may follow the metacognitive 

process is explained below: 

 

Step 1 – Set a problem and explore it 

- Read through the question presented. Focus on what the question is asking or 

what the task might entail. Can the children make links to previous questions they 

might have encountered?  

 

Step 2 – What do we already know? 
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- Determine what information is available to the students and what supporting 

resources might help them. Teachers could make a list or notes so that this 

becomes explicit to the child.  

 

Step 3 – Where do we 

start?  

- Talk through the first 

steps in solving the 

problem or completing it. If 

this is a normal approach 

then stress this so that the 

routine is established. If 

there are various starting 

points then select one and 

explain why it has been selected.  

 

Step 4 – Make a plan and monitor 

- Model the process of setting out a plan. For example, sequence of steps in maths 

of a paragraph structure in writing. Explain every choice, every step in explicit detail 

narrating the progress to the end goal. 

 

Step 5 – Have we been successful?  

- When the task is complete, model the process of reviewing and checking back 

over work. Teach ways to check for answers. This could be against a success criteria 

or using estimation in a maths problem.  

 

Live modelling  

Live modelling allows teachers to walk through a learning process themselves; it shows 

students how to do things and highlights key procedures and the thinking that underpins 

them. For any given task, teachers talk through the preliminary thinking. For example, 

teachers will narrate the process of thinking through the problem. What is being asked? 

What information do we already have? What are we aiming to achieve? Part of the 

modelling process should also include the decision making process. It should be evident 

how a selection of ideas are given but only one is chosen for a particular reason. All work 
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modelled is also reviewed and assessed against the success criteria that is either given 

or discussed as a class. A visualiser could be used as a method to ensure all students see 

how each step is being talked through.  

 

Worked examples 

As part of the modelling process, teachers will always provide enough high-quality 

worked examples for the children. This supports children moving from guided to 

independent practice. An example of this is explained below: 

 

Example 1 – Fully worked to introduce the method or ideas. 

- Introduce the first example of a question. Go through the problem on the board, 

producing a model answer, talking aloud for each step.  

Example 2 – Fully worked for reinforcement. 

- Repeat the process above with another example, carefully discussing ways in which 

it is similar to the first example but also different. Again, talking aloud for each 

step.  

Example 3 – Partially worked for students to finish off. 

- This time, introduce a question again and begin to answer it. Perhaps doing the 

first couple of lines of a maths problem or providing some of the ideas in a written 

response. Then, give students time to complete the question and check for 

answers, errors and any misunderstanding. 

Example 4 – Cued start for student completion. 

- Students should now be ready for a practice phase. Set one or more questions of 

the same type as modelled previously, giving information so that they are cued.  

Example 5 – Completed independently. 

- When ready, set one or more questions of the same type and ask the students to 

complete fully independently.  

 

Scaffolding  

Scaffolds are a form of support provided by the teacher to help the student bridge the 

gap between their current abilities and the intended goal. At Westfield, teachers 

gradually decrease the scaffolding as the learning process unfolds and the children 

become more proficient in their understanding. Scaffolding is not the same as 

differentiation and takes different forms depending on the intended learning goal. 
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Scaffolding is breaking up the learning into chunks and providing temporary tools or 

structures to support learning. At Westfield Primary Community School, we set the same 

expectation for all and scaffold appropriately for students who need additional support 

to guide them along the way. Assessment should be used to determine when teachers 

remove scaffolds: it should be strategic.  

 

Examples of detailed scaffolds could 

include: 

● Concrete, visual, verbal or written.  

● Writing frames, partially 

completed examples, 

knowledge organisers, 

structure strips and sentence 

starters.  

● Reminders of what equipment 

is needed for each lesson or 

classroom routines. 

● Scaffolding discussion of texts: 

pre-reading of a focus text, promoting prediction, 

questioning, and clarification and summarising.  

● Open-ended maths resource areas allowing children to self-select scaffolds to 

enhance their learning.  

  

Independent practice  

 

For students to apply their learning independently with a 

level of fluency, it requires an element of extensive practice. 

Independent practice supports the overlearning essential 

for students to develop the automaticity needed for fluent 

application and recall in the future. Moving from guided 

practice to independent practice happens when teachers 

reduce the level of guidance they provide. An example 

could be the removal of scaffolds (as mentioned previously) 

and reducing guidance over time. Examples of such can be seen below: 
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Deliberate vocabulary development  

At Westfield, our language gap is our attainment gap. Therefore, it is important that 

learning and understanding new vocabulary is at the forefront of everything that we 

teach. An example of ways to support a vocabulary development is explained below: 

 

1 – Specify and define the words. 

- Create a list or a glossary of words that the students will need to know or highlight 

them in the texts and resources they will use. Provide definitions for these words 

so that students can explain them in terms that they know. As and when new words 

crop up, make sure that they too are defined.  

2 – Say the words. 
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- Make sure all students say all the words they need to learn. This can be done in 

various ways: Chorally (all students repeat the words in call and response style); in 

pairs (using structured paired discussions or question and answer exchanged) and 

rapid fire (check that individual students can use the words through individually 

questioning or call and response).  

3 – Read words in context. 

- Where possible, ensure target vocabulary is encountered and embedded in texts 

that students will read. This gives the words a context that supports understanding 

and recall.  

4 – Practise using the words verbally and in writing. 

- Students must practice using words for them to form part of their repertoire of 

words. Students must use these in practise tasks that require the words to be used 

in writing and in structured discussions.  

5 – Engage in word-based retrieval practice. 

- Use glossaries and knowledge organisers to support regular retrieval practice 

using the target vocabulary. Students must recall this from memory alongside 

regular reviews.  

 

Developing language skills 

Language is a priority. Classroom practice shows evidence of our Communication 

Friendly setting status.  

 

In Early Years, all children are screened termly using Wellcomm to identify gaps in their 

language. Information is shared with all staff to ensure cohort and class priorities are 

addressed in class through first wave teaching. Opportunities are then provided to 

ensure skills are modelled and rehearsed in many different ways. This can include using 

positional language when lining up, using colour names during daily routines, such as 

pegs and lunch cups, or using a class visual timetable to reinforce talk about now and 

next. Children with more specific needs work individually, in pairs, or in small groups to 

work on these gaps. Activities to support Wellcomm are shared on Tapestry to enable 

parents to support at home. 

 

We gained our Communication Friendly Setting Status in 2021. The Foundation Stage 

Team accessed ELKLAN training through the Early Talk for York project in its initial roll 
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out. Staff use a range of skills including questioning, Widgit pictures to support 

explanation and performance and language opportunities. These staff skills were 

developed through the training to enable the strengthening of language skills for our 

youngest children. 

 

Across school, vocabulary acquisition is supported with words and pictures, which are 

used in classrooms, as well as being shared with parents on Tapestry or Marvellous Me. 

Topics are supported with a range of books and high-quality texts to broaden language 

and understanding. New words are accompanied by pictures or widgets to strengthen 

links in understanding.  

 

Oracy project 

Children throughout Key Stage 1 and Key Stage 2 take part in an Oracy project half-

termly. The aim of these projects and sessions is to give children opportunities to 

develop and use their voice for success in school and in later life.  Sam Rich, Dance and 

Performing Arts Teacher and Schools Out Performance Coordinator, works with each 

year group for half a term. Support is given by working alongside class teachers and 

teaching assistants to develop oracy and performance skills. 

 

Poems/excerpts/selected performances can link to topics or fit with seasonal terms 

throughout the year. The children are given ownership in driving these performances 

and are involved in discussions and decisions about how they should be performed and 

prepared. The aim is to work towards a performance for other classes, year groups or 

audiences. End of term performances could be a mixture of celebration assemblies, café 

assemblies, nativities or one off performances linked to a theme or topic.   

 

Set the standards  

Dylan William suggests that, when we approach a learning objective, teachers and 

children must know and understand how to achieve it. This means that teachers should 

engage students in the process of clarifying the learning objective. Part of this is to set 

the standards for the work that will be completed. If students are not aiming for a high 

standard, they are unlikely to reach it so they need to know what this will look like in 

advance. This could come in the form of high-quality examples of writing, co-
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constructing success criteria for the given task and using teacher and self-assessment to 

provide feedback on how the children can reach this standard.  

 

Head-on misconceptions  

In many subjects, there are several errors or misconceptions that crop up repeatedly. It 

is not sufficient to continually reteach the correct version unless the misconception is 

unpicked. As teachers, we need to ‘rewire’ the children’s thinking to make the correct 

version. The process below describes how best to reach the intended outcome: 

 

1. Identify the misconceptions – Use your knowledge of the curriculum and 

assessment in your subject to identify common errors or misconceptions for each 

topic. Analyse possible underlying reasons for these misconceptions arising. Plan 

opportunities to teach students about them directly and prepare questions and 

other resources that explore the misconceptions.  

2. Introduce a misconception explicitly: Why is it wrong? – Present examples of the 

misconception to the class, making it clear that the material presented is not fully 

correct – or is completely wrong.  

3. Reinforce a correct underlying conceptual model – Introduce or re-teach the 

underlying model that explains why the misconceptions and errors must be wrong. 

Link this back to the errors that you introduced. It may be necessary to go right 

back to basics without making any assumptions.  

4. Check for understanding of the misconception and the correction – Engage 

students in routines to ensure that they understand both the misconception and 

the correction. It will not be sufficient to talk it through. If your students can explain 

back to you what the errors are and how to correct them, then you can be much 

more secure about them having understood.  

5. Practice the correct version – Give students opportunities to strengthen the correct 

way through practice. Repeatedly using the ideas that support the correct version 

will help with future recall. Test students’ knowledge over time by returning to the 

misconception to see if the students have shifted their thinking.  

 

Questioning & feedback 
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Feedback  

 

At Westfield Primary Community 

School, our aim is to provide feedback 

to children through verbal and written 

marking so that they have specific 

advice about improvements to their 

work. Children are given time to read 

and review their work following 

feedback. They are also encouraged to 

use a purple pen to edit their work and 

to respond to teachers’ comments. 

Comments should identify what has been done well and what still needs improvements 

and should give guidance in how to make these improvements. As teachers, we must 

always remember for feedback to be effective and should cause our children to think 

(Black 2002, Working Inside the Black Box). What matters most is the content of the 

feedback, the timing and talking with the child. Please refer to Westfield Primary 

Community School Marking Policy for more information.  

 

Ofsted has stated the 

following: 

 

● Ofsted 

recognises that 

marking and feedback 

to children, both 

written and oral, are 

important aspects of 

assessment. However, 

Ofsted does not expect to see any specific frequency, type or volume of marking 
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and feedback; these are for the school to decide through its assessment policy, 

which may cater for different subjects and different age groups of children in 

different ways, in order to be effective and efficient in promoting learning. 

● Ofsted does not expect performance and pupil-tracking data to be presented in a 

particular format. Such data should not be provided to inspectors in the format 

that the school would ordinarily use to track and monitor the progress of children 

in that school. 

 

 

Questioning 

The use of open and closed questioning is vital to teaching and learning. Questions are 

used to assess children’s starting points, to deepen understanding and to check 

children’s progress. The following techniques are a repertoire of effective questioning in 

any classroom, enabling a teacher to gain a good sense of how well students are 

learning.  

 

Cold calling – Cold calling allows you to choose who answers, keeping the whole class 

involved and giving you better information from which to plan your next responsive 

steps. This technique helps to address the two main purposes of questioning: making all 

students think and providing feedback to you as the teacher as to how well things are 

going.  

 

Think, pair, share – There are many times during a learning sequence when it is beneficial 

for students to engage in a structured discussion. Pairs are the most powerful way to 
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involve all students in rehearsing and sharing ideas as part of the flow of responsive 

teaching.  

 

Show-me boards – A good way to sample responses from a whole-class is to use mini 

whiteboards. Instant feedback is given to the teacher who is then able to respond 

appropriately.  

 

Say it again better – The purpose of this technique is to set a standard for the depth of 

verbal responses you expect from the students to support them to produce high quality 

responses. We must never accept short, shallow responses without further development 

as it sets low expectations and students will assume half-formed answers are the norm. 

To ‘say it again better’, teachers accept initial responses but develop them each time.  

 

Probing questions – To develop children’s understanding, it is important to ask questions 

that probes their understanding. Well-chosen questions can support students to make 

links between ideas, to rehearse explanations to support long-term memory, to connect 

examples and to identify knowledge gaps and misconceptions.  

 

Practice & retrieval  

Quizzing 

Low-stakes quizzing allows opportunities for the teacher to check students understand 

the content taught and where the gaps may still exist. In addition, the process of testing 

reinforces the retrieval strength of the material so that it is easier to remember next time.  

At Westfield Primary Community School, we access a variety of websites for this. Some 

examples include https://kahoot.com/, https://quizizz.com/, https://quizlet.com, 

https://www.schoolimprovementliverpool.co.uk/Low-Stakes-Quizzes and 

https://www.blooket.com/play.  

 

Using a knowledge organiser 

The purpose of a knowledge organiser is to provide students with accessible guidance 

about knowledge that they can study on their own. These are used to assess our 

foundation subjects.  An example of these are seen below: 

https://kahoot.com/
https://quizizz.com/
https://quizlet.com/
https://www.schoolimprovementliverpool.co.uk/Low-Stakes-Quizzes
https://www.blooket.com/play
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Additional support 

 

 

The curriculum is enhanced through the use of additional programmes to support 

learning and give the children their independence to move their learning and skills 

forward. 

 

Staff regularly access these programmes to look at data and progress to inform 

interventions and future planning. Children’s focus areas are identified and targeted to 

ensure the children’s needs are being met.  

 

The majority of programmes are used as part of our wave one teaching; however, some 

children access Nessy (a literacy support programme) to support them with their 

reading. Children access this additional provision after being identified by class teachers 

or SENDCO. Targets are set and adapted as the children progress throughout the 

programme. 

 

Sharing learning with families  

Tapestry is used as a communication tool in Early Years. Topic vocabulary is shared with 

parents using words and Widgets. Videos sharing learning with parents are posted 

frequently: these have included touch counting, phonic phonemes and letter formation 

rhymes. Photos and videos are posted to show children’s achievements through different 

skills from home and school. 

 

Partnerships with Family Learning have allowed our parents in Early Years to be 

supported by specialist team members. Small groups take place to build parent’s 

confidence. For example, this year, we selected storytelling and story sharing as a focus 

for our parents. Links with the local library during the Bookstart launch and three small 

group sessions saw parents attending and seeking out friendships. These small groups 

will continue and be mirrored for story times within class groups. 
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Marvellous Me is used in Years 1-6 as an easy-to-use app for teachers to share 

information with parents. In Key Stage 1, three activities are shared weekly as well as 

badges and messages when needed. In Key Stage 2, one focused activity is sent to 

support learning and encourage discussions around topics. Badges and messages are 

sent out as and when they are achieved or needed.  

 

Every half-term, a newsletter from each phase is sent home to update the parents on 

the topic being studied. Information included states the key learning that has happened, 

what families should look forward to happening in the next half-term and key questions 

for families to research at home.   

 

Assessment  

Assessment in all its forms is at the heart of teaching and learning; it gives direction and 

impact to what we do. It plays a central role in securing children’s learning, supporting 

the children to know how to deepen their knowledge and ways to understand their own 

performance. At Westfield Primary Community School, we define assessment as “the 

process used by teachers and students to recognise and respond to children’s learning 

in order to enhance that learning during the learning.” (Wiliam 2011) We identify each 

child’s progress in each area of the curriculum, determining what each child has learned 

and therefore what should be the next stage in the child’s learning.  

 

Summative assessments 

Early Years Foundation Stage Profile 

Children are continually assessed in EYFS. All staff members add information to an 

electronic journal called Tapestry. We use it as a communication tool to enable teachers 

to share learning with home through photos, videos and comments. Families are always 

encouraged to contribute their thoughts. The teachers make formative assessments 

throughout the year, based on information gathered from online learning journals, 

whole class, small groups and individual learning: this is then added to O-Track. Phonics 

assessments are logged onto the Little Wandle tracking system. All data is used to inform 

next steps in learning. Tri-weekly pupil progress meetings across the phase ensure 

children, who need additional support, are identified and all children's learning is 
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progressing over time. Statutory assessment is completed on Reception children at the 

end of the year against the Early Learning Goals at an Emerging or Expected standard.  

 

Year 1 - phonics screening check  

All children in Year 1 will participate in a Phonic Screening Check. The Year 1 teachers will 

administer this assessment. Results are shared with families at the end of the year.  

 

Year 2 - phonics screening check  

Those children, who did not meet the threshold at the end of Year 1, will retake the check 

in Year 2 at the same time as the Year 1 Phonic Screening Check. Either Year 1 or Year 2 

teachers will administer the screening with families being informed of the results at the 

end of the year. 

 

Year 4 - Times-tables check 

In 2021-22, there will be a new Year 4 times-table check. This will be administered as per 

Government guidelines and by the Year 4 teachers. Families will be informed of results 

at the end of the year.  

 

SATs 

Children in Year 2 and Year 6 undertake statutory assessments throughout May: Year 2 

as teacher assessments and Year 6 as both teacher assessment and summative tests. The 

results of these assessments are shared with their families at the end of the year.  

 

Other year groups  

Other year groups across school assess on a termly basis using PUMA and PIRA 

assessments. At Westfield Primary Community School, we use MARK Rising Stars to 

analyse results from these tests. This helps to analyse gaps in learning to inform targeted 

teaching.  

 

Formative assessments  

The results of formative assessment have a direct impact on the teaching materials and 

strategies employed immediately following the assessment. Most assessment 

information will be collected through observations, information in class files, children’s 

self-assessment and low-stakes assessments, including low-frequency testing and 
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activities such as ‘exit passes’  and online quizzes such as Kahoot, Quizizz, Quizlet and 

Blooklet.  

 

Assessment Tracking 

At Westfield Primary Community School, we use Fischer Family Trust as a comprehensive 

online reporting and data analysis tool, which helps to analyse performance and improve 

educational outcomes. We use FFT estimates to inform the setting of ambitious and 

aspirational targets for students.  

 

After each assessment date, all standardised scores and teacher assessment data is 

inputted into o-track. From here, a range of tracking and data information is produced 

comparing the child’s score to their FFT prediction. Each analysis is individual, but takes 

into account the different vulnerable groups, so that we can clearly identify areas of 

strength and concern and put in appropriate strategies where necessary.  

 

Curriculum assessment 

At Westfield Primary Community School, teachers continually assess the children using 

their curriculum folders as a reflective document. These folders consist of content 

progression coverage and skills progression coverage documents for each subject area 

in the National Curriculum. These folders are passed onto the next teacher to ensure the 

skills or objectives are taught and revisited as the children move through school.  

 

In addition, teachers use knowledge organisers to assess children’s understanding of 

both knowledge and skills. The knowledge organisers are made specifically to the half-

termly topic being taught and match the objectives and skills planned from the 

curriculum folders. There is a Westfield knowledge organiser template that teachers use 

whilst planning their new topic.  

 

Performance management  

Appraisal plays an important role in the communication and performance management 

processes within Westfield Primary Community School. It is key to supporting the 

school’s commitment to developing its staff and to delivering excellent educational 

provision to pupils. 
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Appraisal in this school is a supportive and developmental process in the context of the 

school’s improvement plan. It is designed to ensure that all staff have the skills and 

support they need to carry out their role effectively. Its aims are to improve outcomes 

for all children at the school and to ensure that all employees are motivated to 

continuously develop their skills and improve their performance. 

 

The Teachers’ Standards define the minimum level of practice and professional conduct 

expected of trainees and teachers from the point of being awarded QTS. However, the 

school has an expectation that a teacher develops their professional practice throughout 

their career as they gain more experience and expertise. 

 

See the policy on appraisal for further information.  

 

Pupil progress meetings 

At Westfield Primary Community School, we regularly review how we track and assess 

pupil progress.  

 

At the beginning of each academic year, our teachers review all of the handover 

information from the previous year, along with their own initial assessments, and set 

individual targets for the children.  

Pupils are then assessed by teachers throughout the year; we make ongoing ‘teacher 

assessments’ against a set of agreed criteria. These assessments are formally recorded 

as a scaled score just before Christmas, Easter and at the end of the school year. As a 

general rule, we aim for 10 weeks of teaching before completing a formal assessment.  

 

At each of these assessment periods, class teachers have a pupil progress meeting to 

discuss pupil outcomes with their Key Stage Phase Leader, Deputy or Head Teacher. 

Discussions will be reflective and supportive to suggest ways to help move learning 

forward for children that are not on track based on their FFT data. Our inclusion team 

also checks the data especially around certain individuals and groups of pupils. 


